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Washington Association of Colleges for Teacher Education

Best Western Hotel -- Seattle

Wednesday/Friday October 22-24, 2003

Corrected - Minutes
Present: Lynn Beck (PLU), Rebecca Bowers (CWU), June Canty (GU), David Cherry (Whitworth),  Marge Chow (CU), Scott Coleman (TESC), Paul Cooley (GU), Mickey Clise (HC), Tina Dawson (AC), Gerri Douglass (AU), Jean Eisele (UW-B), Kay Fenimore-Smith (Whitman), Ann Foley (CU), Sheila Fox (WWU), Karen Garrison (HC), Mark Haynal (WWC),  Edwin Helmstetter (WSU), Grace Kirchner (UPS), Frank Kline (SPU), Connie Lambert (CWU), Doug Lamoreaux (PLU), Jerry Logan (EWU), Kathleen Martin (UW-B), Ginger MacDonald (UW-T), Karen McDaniel (EWU), Margit McGuire (SU), Jim Meadows (WEA),  Judy Mitchell (WSU), Sharon Mowry (Whitworth),  J. Patrick Naughton (CU), Victor Nolet (WWU), Cap Peck (UW), Robert Plumb (HC), Eileen Rectich (SMC), Melissa Rickey (AC), Ed Rousculp (HC), Bill Rowley (SPU), Stephanie Salzman (WWU), Sue Schmitt (SU), Steve Siera (SMC), Phil Snowdon (EWU), Chris Sodorff (WSU), Dennis Sterner (Whitworth),  Michael Vavrus (TESC), Joyce Westgard (SMC), Shirley Williams (GU)

Guests: Andy Griffin (OSPI), Jennifer Wallace (Professional Standards Board)

President Doug Lamoreaux called the meeting to order at 9:05.

1.  Stephanie Salzman Report from Pedagogy Assessment Committee.  

The goals of the committees were summarized as follows:

(1) to educate qualified P-12 school teachers

(2) to eliminate the achievement gap and assure that “no child is left behind”

These goals will be accomplished by: 

· Assessing candidate performance relative to Washington’s residency standards

· Document the impact of teacher performance on student learning

· Focus on teacher behaviors that support student learning and well being

Accomplishments thus far include:

· Clearly articulated and well-substantiated conceptual framework

· Statewide commitment to the values and beliefs of the framework

· Institutional commitment to assessing the impact of our candidates on P-12 student learning

· Commitment to addressing the achievement gap through the preparation of highly qualified teachers who support the learning of all students

· Use of assessment with all student teachers

· Multicultural education – professional development and curriculum revisions

Dr. Salzman suggested that the report Integrating Multicultural Perspectives Into Teacher Training to Help Close The Academic Achievement Gap by Patty Malloy and Jane Aronson be distributed by OSPI.

State Board Policy

· Beginning in fall of 2003, all student teaching interns in Washington teacher education institutions must complete the assessment.

· However,   the assessment is NOT to be used for high-stakes decisions until such time as there is sufficient credibility evidence (e.g. validity and inter-rate reliability).

Since there are still concerns with the instrument, it may be time to look to the outside for analysis.  Concerns include:

· Technical adequacy

a. Lack of alignment of conceptual framework,  prompt, and rubric

b. Single source of evidence for making judgments  (watching, -- need to use other pieces – plans

c. Unclear descriptions of performance “at standard” and “below standard” (descriptions are still fuzzy)

d. Need for a rating continuum

e. High level of inference for making judgments  (high inference = difficulty with achieving scorer reliability;  

f. Without validity, you will never have fairness

g. Without validity and fairness, the assessment cannot be used for high-stakes decisions 

· Credibility evidence

a. Validity – Does the pedagogy assessment measure what we intend to measure?

b. Inter-rater reliability – Are judgments consistent across raters?

c. Objectivity – Is the assessment free from bias?  There are concerns with special education and early childhood?

d. Authenticity – Does the assessment represent learning and teaching?  (Are you assessing behaviors of students or learning of students?)

Audience questions:

Dennis Sterner: How is validity being assessed?  What is the expectation of the instrument?  What are we trying to measure?  What do we want  the instrument to do?

Salzman:  The intent of the instrument is to measure content validity  and the relationship to WACs.  Standards should be clear to everyone.  We are not clear in this area.  We need clarifying conversations around this issue.  If purpose is not clear,  the instrument cannot be considered reliable.

Another audience member questioned –  How do we balance the quality of a professional judgment vs. using a tool? How do we justify the use of instruments in high stakes decision?  

Salzman:  Constituents are looking for evidence;  tool is developed around professional judgment.    Standards and processes must be clear, fair and equitable;

David Cherry:  Concern about using a single source of evidence vs. multiple sources.  Pedagogy assessment is only one piece of evidence in a battery of assessments within the unit/institution.

Salzman:  We must ask ourselves how do we get evidence from judgments?    Assessment must be a total package – that’s what program approval is all about;  pedagogy assessment is not more important than others.  The expectation is that the Pedagogy Assessment Instrument will make a difference, but we don’t know how.  For very purpose that we use the assessment, we need to make sure that it is valid for that use.  Longitudinal information may be distorted if individuals who are excluded because of the test are not part

Challenges for the instrument:

· How do we address concerns regarding technical adequacy while at the same time maintain our commitment to the conceptual framework?

· How do we balance technical  adequacy with our vision for assessment?

2003-2004  Committee Work Plan

· Refine the prompt and rubric to address technical adequacy.

· Gather performances for training and credibility studies

· Conduct credibility studies (spring or summer if we work hard)

· Develop assessment guide and videos.

There is a need for assistance from WACTE membership to:

· Continue implementation – stay the course,

· Share experiences,

· Review materials and provide feedback,

· Gather performances  (lesson plans, videos, etc.), and

· Participate in credibility studies.

WACTE must look for help:  

2.  Presentation by Renaissance Group :  Roger Pankratz  

What has been learned by the Renaissance Partnership that may be helpful to continued development of Washington Pedagogy Assessment?

Pankratz shared the David Imig report (AACTE) on the factors that are impacting teacher education institutions the most:

· Accountability --  roles of standards and assessment

· Scientifically based – evidence demands

· K-12 Partner needs -- NCLB  (must own the problems of the systems for which we prepare our students)

· Demographics - growth and diversity (immigrants, ESL, changing demands of schools)

· Competitive realities – alternative programs (from outside of the state and can do it cheaper)

· Resource constraints – unfunded mandates

Pankratz shared his work with the Renaissance Partnership for Improving Teacher Quality.  The goal of Improving Teacher Quality Project is to become accountable for the impact of teacher graduates on student achievement by developing systems to measure and improve teacher candidates' ability to facilitate student learning.  There are 11 partnerships – none in research institutions.  They are working to implement an accountability system to collect and report data and the use of teacher work samples in the programs to improve skills.  The use of teacher work samples is a process that enable candidates to demonstrate teaching performance related to planning, implementing and assessing student performance.  They are working on the alignment of teacher work sample with INTASC standards. Together with their partner schools, the eleven institutions have identified seven performance areas that if improved will significantly increase the ability of teacher candidates and school practitioners to facilitate learning of all P-12 students.  These elements include:

· Use of context - aligning instruction and assessment with state and local content standards; 
· Learning goals - using the student’s culture, context and background to design instruction; 
· Assessment plan - using multiple assessments to plan, guide and assess student learning; 
· Design for instruction - designing instruction for all students, including those with special needs; 
· Instructional decision making -adapting instruction to achieve maximum student growth; 
· Analysis- analyzing and reporting learning growth of all students;
· Reflection- reflecting on the teaching and learning process to plan future instructions and improve performance.
More information on the partnership can be found at:  http://fp.uni.edu/itq
The performance assessment development process focuses on the  importance of good directions, definitions, and language in order to get alignment of all areas.  This alignment includes:

· performance standards

· performance indicators

· performance rubrics

· performance tasks

· performance exhibits

· train for scoring

In addition, institutions must develop a mentoring model of schools, practitioners and arts and sciences faculty to develop research programs and use data that is collected.

Pankratz identified five critical elements of accountability systems:

· unit wide commitment

· accountability coordinator

· process for performance assessment

· electronic data system

· process for program improvement

One way to work with beginning teachers is the use of teacher work samples.

Success of teacher work samples

· Focus on P-12 learning

· Professional leadership/talent

· Sound pedagogy

· Alignment of standards, prompts and rubric

· Access to user-friendly materials

3.  Reports On Successes And Concerns With The Pedagogy Assessment Instrument.

Center for Teaching and Learning  (Central Washington University)

CWU has incorporated the instrument into a research project that emphasizes what P-12 students are learning in the classroom and develops a formative assessment and procedures for preparing candidates to meet state standards.

Challenges and limitations to date include:

· Two observations – changes mentor-student relationship

· Summative evaluations for neophytes teachers need an individualized developmental process

· Low variability in scoring rubric 

Key question:  Can we validly assess candidates by examining student success?

Rationale and assumptions 

· Teacher effect = student x teacher interaction

· 2nd stage of neophyte teachers need formative assessment on technical skills

· standards can be redefined as observable behaviors

· authentic performance can be quantitative

Research questions

· Content validation process

· Content validity – content/methods faculty; supervisors, cooperating teachers, collaborative exchange, superintendent of PT3 school; WACTE;

Other results:

· Backing up into other courses/field experiences

· Developing rubrics/exemplars

· Focusing on student performance rather than candidate performance – especially working with supervisors to change the mindset

· Integrating into our assessment system

· From foundations instructor to university supervisor

St. Martin’s College

SMC began by aligning with previous instruments.  Instrument is no different; it is just in a different format.  Training  is the same each semester.

They have created “short form” for easier use.

Heritage College

Major lessons learned from Pedagogy Assessment Instrument:

· Challenges of working with videos 

· Clinging to old forms and transfer to new; new forms are more comfortable

· Integration into coursework

· Work samples

· Work on feeding into their professional growth plan;

· Supervisors responding to change – positive

City University

Professional piece seems to be missing.

A major concern is with MIT candidates – how to connect them and bring them up to speed quickly.  

They have used a method to have students generate samples of what teacher behaviors will generate those behaviors described on the Pedagogy Assessment Instrument.  What candidates described was often a candidate behavior instead of a student behavior.  They are working to develop a data base to use with the cooperating teachers, university supervisors, and candidates.

Pacific Lutheran University

What has the instrument done for students and faculty?  Because it asks to look at student learning – it has forced them to be disciplined.  It has:

· challenged them to not overlook certain areas;  

· brought an evenness and collaboration to assessment; 

· challenged the focus from candidate teaching to student learning;  

· become more evidence based;  

· made candidates are responsible for performance – not just receptors of knowledge;  

· given framework for improvement.

Gonzaga University

It has been helpful to bring students in with cooperating teachers so that everyone heard the same message.  Cooperating teachers have indicated that the instrument focuses on the ideal not what is real.  Cooperating teachers had concerns, therefore the institution saw the need for training for the cooperating teachers.  Invite supervisors to weekly meetings – seminars.

The School of Education has implemented the use of blackboard (web based course management system) for communication on pedagogy assessment.

Exemplars from CWU are good – students also have good exemplars to share.
The work of pedagogy assessment has been energizing.  It has forced faculty to come back to the “big ideas” of the conceptual framework;

General Questions/Comments:

Concerning the rubric: NCATE uses the term “target”;  have you (the Pedagogy Assessment Committee) considered using the three descriptors similar to  NCATE’s?

Implementation committee must make some decisions;  must have an action plan for January for the state board.

Perhaps not everything needs to be “at standard” --   define a percentage to be met.

Michael Vavrus response:  Are we saying certain WACs should not be met?  

National Science Teacher Rubric has four levels.  Perhaps we could look at others.

Maybe the benchmark is not in the right place.  

The instrument is high stakes.  Can we guarantee uniform processes without a high stakes instrument?

To complete an approved program in Washington the instrument must be used.   Can unsuccessful completion be a factor to prevent endorsement by an institution.

Is the instrument formative or summative?

Can we clarify the policy of the State Board in regards to the Pedagogy Assessment Instrument?  

Stephanie Salzman asked for clarification from the group about how the Pedagogy Assessment Committee should move forward with its work.

It was moved, seconded  and supported by a unanimous vote that the committee should move forward with its work.

Afternoon

Representative Adam Smith, Washington Learning First Alliance

Judy Mitchell (WSU) Moderator

What’s going on in Washington, D.C.?

· One of biggest projects is the “economy.”

· Challenges and concerns about outsourcing jobs, how to compete internationally

· How does the US maintain its economic leadership – trade,  immigration, work with trading partners;  it all comes down to education;

Comes down to how do we maintain the best educated work force – especially in math, science and technology?  K-12 is critical.    Too many students lose before they ever get to high school.  We have high numbers in technical colleges in their late 20’s because we are losing them in high school.  We must do whatever we can do to teach in math, science and technology.

Teaching profession is in crisis.  Teachers are not happy with how things are going -- how the profession is being treated. 

Two things that need to be done:

(1) Pay teachers more – can not attract people, especially in math, science and technology

(2) Compensate teachers based on performance rather than salary scales;  Performance that does not make any difference in salary is a stumbling block in getting resources for education.

At the federal level  No Child Left Behind (NCLB) has a problem in accountability.  NCLB doesn’t set up good systems for teacher quality.  Interpretation of rules isn’t helpful.  Core competencies are essential;  must show that education means something;  diplomas must give an accurate picture of what people know rather than be meaningless.  

Questions/Answers (Q/A):

(Q)  What is the feeling about the “highly qualified” provision in NCLB?    (A)  Strength is in the concept; weakness is presuming that the standards make sense.  Management model rather than testing model might be more process and results oriented.

( Q)  Is there any confidence in NCLB that things will get done?    (A)  There is “cautious confidence;”  schools are being asked to do things that they cannot do;  There is sentiment:   is it easier to set public school up for failure and privatize them?

(Q)  Why don’t we stand up for social studies and civics?  (A)  It is a matter of priorities:  what are we willing to drop?  We need to do whatever is necessary to get people educated in math, science and technology?  The problem with civics is the culture not the teaching.  We don’t need to make trade-offs.    Set priorities about what a K-12 education should be.  

Time in schools lost in testing.      Look at the impact that legislation has brought on special education – costs brought about IDEA.    Federal government has underfunded it.  Must reduce costs put there.  (Q)  Is there a way to stop writing regulations?  (A) NCLB should empower  rather than constrain.  Need to develop a quality teaching force.  Unions are focusing more on child-centered and social justice issues. WEA is engaged in discussing merit pay.  Accountability comes in many forms;

Secretary Paige is on the record that Schools of Education may be part of the problem and will fund report on teacher education.  (Q) Does the government not realize that the problems of teachers don’t stem from their training; education needs resources?    (A) Perhaps some advice on how to talk with policy makers:  Talk about concern on where K-12 education is going;  having some flexibility in alternative certification;   argument that knowledge of the field is only part of the equation.  Educators must have their own accountability measure on the table --  be able to say what will work, how do you measure who the good teachers are and whether students are learning;  

The change toward assessing the skills of candidates is to focus on student learning rather than candidate performance.  (Q)  Is this getting across to policy makers?  The message is that they are not happy about it.  (A)  NCLB is necessary because accountability is important as is AYP (adequate yearly progress).  Retooling and professional development costs money.

Cost of regulations is conspiracy and interest group politics.  Isolated interests prevail.  (A)  Regulations provide an opportunity to override the politics.  Absent the regulations it is easier to cut back revenue.  Costs seems to be factor.  

Continuing the Conversations:  New Directions in Teacher Education   Bob Floden, Michigan State University, Bill Mcdiarmid (UW) Moderator

Overview of national context:  Now very interested in teacher education – it is in the national spotlight.  The premise of NCLB is that teacher quality makes a difference.

Increasing   Quality  ( 3 ways to improve quality)

· Recruitment  

· Education

· Retention – teacher education can help to make them successful so that they want to stay in;

Policy Reports and Debates

· Abell

· NCTAF

· American Enterprise Institute

· Children’s Defense Fund

· Secretary’s Reports on Title II

· NRC report

· AACTE  reports

Strategies to improve teacher education

(1) Research

· Teacher preparation research

· AERA panel on teacher education

· ECS report  (on web site)

· AACTE web site

· Jennifer King Rice  (economist)

· Kennedy/Becker Teacher Quality – Quality Teaching

· NAE report on teacher education curriculum

· Handbooks

Research II:  Learning More

· New York City Study

· Holmes Partnership

· Ohio Partnership for Accountability  -- 

· IEA Teacher Education Study (TEDS) – same group that ran TIMS

· Induction studies

(2) Regulation

· NCLB – highly qualified teachers.  Problem is middle school and certain geographic areas (urban, rural,   many districts will not be able to meet these requirements)

· Title II of Higher Education Act

· Flexner Report

Regulation II:  Teacher Assessment

· Praxis

· INTASC

· Delta Project

· NES

Regulation III:  Accreditation 

· NCATE

· TEAC

(3) Reform I:   Education  schools take the lead

· Holmes Group

Reform II:  New providers

· ABCTE

· TFA

· For profits

What role is there for education schools?  There is a place in each of these.

· Research

· Regulation  - influencing regulation 

· Reform -  institutions themselves do things to improve

Recommendations

· Disciplined inquiry

· Speak to broader community

· Reform within a culture of evidence

Summary:  An outsider’s “take” on the day:

There is general agreement --  It is important to develop this certification test (Pedagogy Assessment) and move it forward.  But it must be clarified:

What is the Pedagogy Assessment Instrument for?

· Screen out defective teachers or Guarantee quality teachers

· Diagnostic for student or program  (areas of weaknesses for both)

· Indicator for certain performances/content

· Program Accountability – to display in public how well programs are preparing their teachers;

What are the motivations:

· Report to state board and NCATE  (this is responding to a moving target)

· Trying to improve education in state by agreeing what teachers need to be able to do and that they are doing it;

· Gather some evidence about the importance of university-based teacher education;

Does evidence

· Impact programs and curriculum

· Measure impact

Questions about impact are hard to measure.

· Reliability from rater to rater

· Reliability from day to day

· Face validity against standards

· Effects of program on teachers;  (llok for impact of a class)

· Impacts of standards – usually becomes a “modified” – based on experience;

· Impacts on different population groups

Commentary:

Need to determine how to make the process manageable.  Must consider the amount of time spent around a wide ranging standard to make it reliable.  Must focus on not trying to assess everything;  pick the things the things that are most important;

Didn’t hear much about:

· Connection to the subjects they are going to teach;  

· Differences in elementary and secondary;  special education  vs. elementary;  reading vs. math;

· Supply issues – the impact that testing will have on people coming into teachers  (especially in underrepresented groups)

· Institutional change:  thinking outside of the box;  really don’t agree on meaning;

· How will data feed back make a difference

· NCLB provisions;

· Outside providers – who the competitors are

Surprising things:

· Positive impact on students;  good way of pointing at student learning;  makes teaching certification dependent on what students do;  creates an issue about where teachers are teaching; (social context--punish candidate by putting teacher in a school that is tough to teach in?)

· Heard little discussion about the differences among institutions;   (accomplishments;  we’re focused on common goal; not divided by separate missions of schools)

· Renaissance group – all of a certain type;  similar missions

· Discussion about connecting teacher education

· Identification of the need to think strategically  -- what is special about our programs; what is distinctive;  DNA blueprint;

General Questions

· Is there a need for a smaller focus for reliability;  further work on reliability and validity;  maybe do things more superficial in some areas and greater validity evidence on a few areas;

· Is there agreement on purpose?

· What is the 35 million dollars for ABCTE going to be used for?  – nationally politically;  CCSO dissenters group;

· How do we slow down the legislators and frame the issues with policy makers?

There are practical things that teachers need to learn to do?  Nobody wants a paper and pencil test.  What about:

· Teach for America – degree with small preparation is better than no one at all.

· Teachers for a New Era --  not the Carnegie Foundation -- Carnegie Corporation, Annenberg and Ford

· Culture of evidence  -- use assessment evidence, including learning of pupils of graduate

· Connections between Colleges of Arts and Sciences and education units  -- look at curriculum and identify where candidates would learn;  develop assessments;

Clinically based programs with schools are important.  Must begin an induction program for your graduates for two years after they graduate;  

Adjourned at 3:30.

Friday, October 24, 2003

Called to order:  9:05

Motion to approve the minutes; seconded.  Approved unanimously.

Melissa Rickey  Presented a proposal to engage higher education faculty in literacy professional development with teachers from the K-12 community across the State of Washington.

Members of the Washington Higher Education Consortium attended seminars on reading in New Mexico and wanted to acknowledge the literacy faculties in our own state and design similar project.  Literacy professors across the state attended training in new Mexico and would attend a second training.    The ability to attend the next training will depend on the data of national reading reports and work with research based on needs of Washington.  There is a need to identify faculty to participate in professional development.  Participation would include about 25 people – 1 faculty member from each institution and seminars done by people with expertise in the areas.  The outcome would be that faculty could serve as consultants for school districts and offer professional development opportunities under Reading First grants.  A proposed budget was  included.

Questions:

(Q)  Would the same person attend all the time or rotate?  (A)  As additional people are brought in provisions would be made for attendance by a broad group of individuals.  There would be representation from each institution.

(Q)  Is the group asking WACTE for support?    Is other support being explored.  Deans might be aware of other proposals to the state because of the emphasis on reading in the state of Washington.  ( FIPSE grants, OSPI grants).   (A)  The proposal is seeking support for the concept from WACTE

(Q)  How does the support of WACTE help?  (A)  It helps to be able to show support of the administration of teacher education institutions.  Scientifically based strategies under siege. Colleges of education need to have a structure to ensure that reading faculty are part of the discussion of literacy education.   It also distances us from Texas. WACTE shows that it is being proactive in literacy; support from WACTE would help get funding. 

Must ensure that everyone can participate;

Sterner:  Motion to approve the effort of the proposal that WACTE support efforts to engage higher education faculty in literacy professional development with teachers from the K-12 community across the State of Washington. Chow seconded the motion.  It was passed unanimously (Add to motions list)

Treasurer’s report wad distributed by Kathleen Martin.  One Correction:  Bottom balance on Treasurer’s Report should be October 24, 2003 NOT April 10, 2003.

January conference is on Jan 15-16, 2004 at Evergreen (tentatively)  The intent is to move meetings from hotels to the university setting.

April 7 and 8 meetings will be held at Whitworth with the first day starting at 2:00 pm.

Tentative dates for fall --  October 20-22, 2004;  Try to collaborate with WEA;  

Small group discussions:

Two topics of discussion:

· Leslie and Argosy are requesting to join WACTE. Institutions need to send formal letters in writing  2 months in advance.  WACTE needs to determine the eligibility of these institutions to join according to the bylaws.  

· Recommendation from WACTE regarding policy for add on endorsements

Reconvened from small groups at 10:45 am.

Pedagogy Assessment Team will report back at the conclusion of the meeting.

Leslie and Argosy membership:  Doug will send an email to the institutions that have sent emails requesting membership.  The issue was sent to executive committee who will make a decision on how the requests will be handled according to the current interpretation of the bylaws. The executive committee will also take on the study of the bylaws to deal with clarity of language.

Endorsement Committee:  

Superintendents concerns about how add on endorsements and how it would impact their staffing.  WACTE was asked to take a position on the proposal.

Carol Mertz put together a first draft.

2 issues arose:

In the diagram around the “box”  -- if the two (endorsement) areas are similar, they must demonstrate . . . “ e. g. A pedagogy assessment administered by ESD or . . .”  Where did ESD come from?  Is the pedagogy assessment really the correct approach for add-on endorsements for teachers already in the field.

WACTE believes one should come up with a similar approach

It was discussed  that WACTE should recreate the diagram with different language.

Informs ESD in order to add professional development opportunities offered by the teacher education institutions.

Frank Kline read the following proposal to be attached to the modified diagram presented to the Professional Standards Board:

WACTE agrees that certificated teachers be able to add endorsements to their certificate through a reasonable process.  We support the policy that all children receive instruction from a qualified teacher,  and we understand the role that additional endorsements play in that policy.  With the advent of the WEST-E tests which will assess the content knowledge for endorsements, we understand the need to revise the process for assuring that teachers are qualified.

We support the proposal made to the Professional Educators Standards Board which separates additional endorsements by their relationship to the endorsements already held.  That is, compatible endorsements,  e.g., adding another science if the candidate already holds one science endorsement, may be added by simply taking the relevant WEST-E. 

If the endorsement to be added is not compatible with the current endorsement, the candidate will prepare a portfolio to be reviewed by an institution offering a state approved teacher education program.  The portfolio will include:  passing WEST-E scores, a Comprehensive Learning Instructional Plan (CLIP) and Positive Impact Plan (PIP) in the new subject area,  results from observations under the supervision of a team similar to the professional certification team consisting of the candidate,  a teacher endorsed in the new area, a district representative,  and a university faculty member. 

Discussion Items included the following:

Go with the process that is already in place.  Does not exclude ESD’s

Is higher education willing to do this.  It is easier than the process of evaluation that is currently being done.  

Institutions can still recognize the skill component to add the appropriate endorsement to be added with a practicum.

Difference that we are looking for is the difference in the skills. 

What should be done with the statement now that it is made.

Motion to approve the proposal was made and seconded; motion passed unanimously.  It should be sent to the Professional Standards Boards.  Add to motions list.
Pedagogy Assessment Implementation Committee Report:

During the two days of the WACTE meeting the committee met to respond to feedback from institutions and consider the excellent that has been done over the past four years.

What the committee is now doing is taking the next logical step.  There is a need to clearly define indicators and rubrics that are there.  The committee is not going in a different direction; they are building on the previous work -- holding to the beliefs imbedded in our conceptual framework.

Another factor to consider is that the state has policy makers who say it is important and are asking for the instrument to be used for other purposes.  After validation WACTE can look at other uses of the instrument.

Change of personnel at OSPI allows us to look at the WACs;  the committee has learned that we can chunk them.

Consultants have been asked to join discussion with committee.  There is no attempt to change the make-up of the committee; a member of the Professional Standards Board has been asked to participate.  

Review the purpose of the test:  Legislation would say that the test is to screen out unqualified candidates.

Most important reason for instrument – qualifying people into the profession;  cannot throw way any purposes;  policy decisions tell us that we have to use it for program approval.

The committee is refining the instruments – not revising instruments.

There needs to be further work in:

· Getting institutions involved in data collection

· Moving toward reliability scoring

· Going to state board in January with a progress report and the work plan.  

The greatest pressure is from the institutions to settle down.

OSPI will provide some resources – money for credibility studies with training to gather performances.

The only reason that money for resources is available is because of the work that has already been done.   

Roger Pankratz commented that the organization wants an instrument that they will substitute for the paper and pencil instrument;    Some things are clear with OSPI.   There must be a connection with the community and a shift away from solely looking at the student (candidate).  There is a platform around the achievement gap.  Membership should not lose track of the conceptual framework in moving forward with the document.  

Adjourned at 12: 04 pm

Respectfully submitted,

Shirley J. Williams

Secretary

