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PROPOSAL: DISSATISFACTION WITH FORMS: PROPOSED DEFINITION OF ENERGY FORMS:

_Expli_citly articulating the criteria used to Teachers express frustration with Energy forms are categories of mechanism by which energy acts

identify forms of energy can empower seemingly arbitrary lists of forms: and/or evidence for the presence of energy.

teachers and students and help them to | -

understand both the concept of energy List from one school district PROPOSED CRITERIA FOR CREATING AND CATEGORIZING ENERGY FORMS:
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Course for Elementary Teachers ::( known forms don’t add up to satisfy explain something and lumping forms together
— Principle of Conservation of Energy when finer distinctions aren’t useful
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1. Help _teachers to learn about energy  How do other forms fit into these lists? this criterion successtully: TEACHER DISCOURSE:
Inquiry-based with respect to content: « What exactly are these lists of? During Energy Theater for a basketball rolling on the Teachers struggled to apply this
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 Energy Theater — representing energy Marjorie: Yeah, | mean is it okay? Well, yeah, it.. you decided to think about it and create the benchmark or nergy Theater) Conclusion: Teachers likely could apply this
- - know, it accomplished | guess what they set ou create the idea. It'd be the same thing if we called it Blue o .
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okay. Is that kind of the... the thing?
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